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Abstract

This paper explores the development and implementation of a philosophy for a fine arts elementary school in Kamloops, B.C.  The philosophy is essentially the use of the arts as an instrumental means to stimulate learning in all subject areas – an idea that is congruent with the philosophy of imaginative education.  However, this instrumental function, which is based on learning through arts processes (e.g., drama), is intertwined with an aesthetic function based on the presentation of completed artistic products (e.g., theatre).  This paper tells the story of how these two philosophic functions have developed and have been put into practice in the school’s first year of operation. 

The paper begins with a brief history of the school’s development and its statement of philosophy.  Various critical issues related to the development of a fine arts “school of choice” are briefly explored.

Part of the school’s journey has been to find a balance between using the arts as learning processes, and the internal and external pressures to provide arts products for public display.  This on-going journey is shared from teacher, student, and parent perspectives.

The paper concludes with examples of the philosophy in practice – children learning through art, music, drama, and dance.

Process and/or Product: the philosophy and practice of aesthetic education in a fine arts school

This paper shares the journey of the first year of a public fine arts school in Kamloops, B.C..  Beattie Elementary School of the Arts is based on a model of integrated arts education.  This model uses the arts as processes for students to learn a variety of curricular areas such as mathematics, science, and social studies.  

The use of the arts to teach non-arts subjects is an instrumental function.  It de-emphasizes the intense skill development necessary for preparation as a professional artist.  However, the instrumental arts processes generate arts products (such as dances, songs, and visual art works).  As these are arts products, they also have an aesthetic function in and of themselves.  

As the year at Beattie has progressed, it has become apparent that a balance needs to be found between these two functions.   Some of the questions surrounding this balance that challenge the staff are: finding meaningful ways to integrate the arts, finding time to develop skills specific to each of the arts as discrete disciplines (as the integration requires significant arts time), and finding ways to share both of these with parents and the community in a manner which is aesthetically satisfying, yet is true to the philosophy of integration.

The development and evolution of the philosophy has happened within the broader context of the development of the school itself.  I will now begin the story of the school’s journey with the context in which it was developed.

Context

“Schools of choice” have been popular in North America over the past 10 years 1 (Brandt, 1996).  School District #73 (Kamloops/Thompson), in response to new government policy supporting this trend, adopted an “Education Choice” policy in 2001 that paved the way for schools of choice to be developed (Kamloops/Thompson School District, 2001).  The policy requires the initiative for schools of choice to be parent-driven, to which the board will respond.  The procedures require that the proposals put forward by parent/community groups have a “clearly articulated philosophy and mission statement” (2001).

The Beattie journey started with a parent proposal for the development of a fine arts school (see Appendix 1).  The school board accepted this proposal and struck a district committee to determine an appropriate model.  The philosophy for the school was imbedded in this process, and was influenced by visits to fine arts schools in British Columbia by both the initial parent group and later by the school district committee.  In fact, the philosophy of the school was not so much built from scratch, but “borrowed” as part of the implementation model that the district committee chose.  This model (and its philosophy) was from one of the schools visited – North Poplar Fine Arts School.

It was clear to both the parent group and the district committee that Beattie would follow the lead of North Poplar, and would not be a school that focused on performance skills, such as the well-known “Fame” school of the performing arts in New York City.  Instead, the district chose a model that has a focus on the development of well-rounded students where the arts are used as a means to enhance learning.  The function of the arts, therefore, is to be essentially instrumental – a set of processes used as means to provide a broad liberal arts education.

The school was developed on the North Poplar model with this instrumental function assumed as the dominant philosophy.  During the hiring of the principal and staff, and during the student registration process, the philosophy and the school model were explicitly described again and again (see Appendix 2: the school district information package distributed at the public meeting and Appendix 3: the orientation package currently given to prospective parents).  


As the new principal of Beattie (and as a doctoral student), I wrote a paper on the “philosophy of aesthetic education for a fine arts school”.  I presented the philosophy statements from this paper to the newly hired staff, parents, and to the media.  I used the instrumental function of the arts as a starting point, and developed a more complete philosophy that reflected some of the goals in the original parent proposal.  This philosophy is outlined below.

Philosophy of the school


As stated above, at Beattie the function of art is to provide a vehicle for learning all subjects, including the arts themselves.  This function can be described through a variety of aesthetic theories, which form the basis for any arts education philosophy (Smith, 1971).  A full exploration of these theories is beyond the scope of this paper.  However, here are some ways by which the arts become a vehicle for learning, as reflected by several aesthetic theories: 

a) Formalist theory:

· deepening & broadening of the understanding & use (perception) of the elements of the fine arts disciplines and the principles of design

b) Pragmatist theory:

· imprinting learnings through an associated aesthetic experience

· addressing learnings through multiple intelligences2
· extra-artistic and extra-content skills (such as "knowledge society" skills: creativity, problem-solving, critical thinking, communicating, collaborating3; as well as self-esteem, and social skills)

· relevancy to learners

· development of discipline-based studio & performance skills

c) Expressionist theory:

· self-expression

· aesthetic satisfaction

· human fulfilment

· emotional development

d) Critical aesthetic theory:

· understanding of other cultures and social justice issues

· promotion of social justice

· joy     

Statement of Philosophy

Although the philosophy of the school reflects a variety of aesthetic theories, it is essentially formed from what could be described as a “critical pragmatic” aesthetic stance.  This stance reflects several core values:

1. The school is a part of a pluralistic society and therefore, the definitions of “art” and “good art” must encompass the experiences of all members of that society.

This value is both pragmatic and critical.  The pragmatists such as Dewey (1934), Detels (1999), and Shusterman (1992) have all argued that “popular” art as well as art in nature are meaningful as art experiences.  As Dewey stated, art IS experience, and therefore the experience of any person cannot be denied.  It is a critical value, as it is inclusive of all people, cultures, genders, etc.  In so doing, it is critical of institutionalized definitions of art and good art that have marginalized the art experiences of specific groups. 

2. The purpose of the school is education using the arts as a means to learning.

This value is pragmatic as art is meant as a means to an end – learning in all subject areas.  

3. The understanding of self and others is the key to the improvement of society.  The arts can take a proactive role in this improvement.

This value is clearly critical, as it seeks to improve the lives of children and society at large through the arts.  However, because the arts are the means to this improvement, this value is also pragmatic.

These values will now be developed into a set of statements that will form the philosophy.

Cornett & Smithrim, in their book The arts as meaning makers (2001) develop a philosophy and method which is congruent with the model adopted for Beattie School of the Arts.  They have a philosophy that suggests learning WITH the arts (exposure); ABOUT the arts (content - context & traditional aesthetics); IN the arts (skill development) and THROUGH the arts (integration).  This is a useful set of statements for a philosophy.  It covers the mission statement and goals from the initial parent proposal, the North Poplar Fine Arts School model approved by the district committee, as well as the value statements given above.  It is also easy to remember, which therefore makes it easy to communicate with teachers, parents, children, and the broader community.   Therefore, Cornett & Smithrim’s statements have been adapted as a model for the philosophy.  Different terms have been chosen to better reflect the above values.

Philosophy of Beattie Elementary School of the Arts

1. Learning AMONG the arts – immersing ourselves in art experiences
This statement, while it doesn’t directly define art (or aesthetic), refers to the pragmatist definition of art above.  It is a statement that the school will seek out experiences of “good art” for all learners.
2. Learning INSIDE the arts – finding out what is used to make the arts 
This is a statement with formalist and expressionist intent.  It is about learning to identify the formal aesthetic elements and principles of art as well as the expression of feeling in art. 
3. Learning ABOUT OTHERS in the arts – historically, culturally, and socially
This statement refers to the historical, cultural, and social contexts of art.  It is a pluralistic statement, and is directly related to the fine arts curriculum in British Columbia (British Columbia Ministry of Education, 1998).

4. Learning ABOUT OURSELVES in the arts – who we are and how we respond to the arts

This statement refers to the self-knowledge that can be developed through responses to the arts as well as the self-conscious awareness of aesthetic experiences.  

5. Learning TO DO the arts - developing skills in art, music, drama, and dance
This statement is one of method that can apply to many philosophical stances.  It is the practical knowledge (phronesis) of doing the arts, as well as aesthetic knowledge. 
6. Learning USING the arts to help our understanding of all subject areas
This statement is directly related to the philosophy adopted by the school board for the fine arts school.  It is a statement that places art in an instrumental function through which to teach non-art subjects.  This philosophy is not new, nor is it unique to this school.  There is currently a movement to do this type of integration – it is found in Waldorf schools (Cornett & Smithrim, 2001) and schools modelled after the Reggio Emilia schools in Italy (Project Zero & Reggio Children, 2001), as well as in artist-in-residence programs in Canada (The Royal Conservatory of Music, 2004), and in the work of the Imaginative Education Research Group (Imaginative Education Research Group, 2005).  It is an integration that Herbert Read suggested in 1958:

Our aim is not two or more extra periods [in art].  We demand nothing less than the whole 35 into which the child’s week is now arbitrarily divided.  We demand, that is to say, a method of education that is formally and fundamentally aesthetic…  (Read, 1958, p.220) 

7. Learning BEYOND the arts, using our art to make positive changes in the world.
This statement implies learning to use our art to have an impact far beyond the art itself in order to change society and the world.  This is a social justice, critical theory statement.


The philosophy of the school is nicely complemented with a quote from the late painter, Keith Haring:


The music, dance, theatre, and the visual arts; the forms of expression, the arts of hope.  This is where I think I fit in.

 (Haring, 1999) 

Critical issues


One of the key questions in developing a philosophy for any school is “Who creates, and more importantly, who "owns" the philosophy?”  Is it the school district? The principal?  The staff?  The parents? The students?  In order for the school to reflect a philosophy in a consistent and congruent manner, all parties must own it.  To own the philosophy means three things: to understand it, to believe in it, and to act upon it.  In the present case, this paper has been written by the principal, using a model that was developed by another school, investigated by a parent group, and adopted by the school board.  This model was then communicated to parents, children, and teachers before these groups chose to apply to be a part of the school.  However, individuals may have different reasons to be a part of the school that may or may not include this philosophy.  

The philosophy will need to be a dynamic one that can evolve as various individuals – teachers, students, and parents – join the school community.  In so doing, it will be owned by all parties in the community.

The philosophy will also need to become a part of the life and work of the school.  A written statement of philosophy may describe the ways of knowing (episteme), but it must be acted on in practice (praxis), and must be informed by the on-going practical learning that happens in the day-to-day life of the school (phronesis).

There are other critical issues with this school and its philosophy.  Some of these are outlined below.

Equity for all learners

One of the key issues with a school of choice is the equity of availability of the school for all learners in the school district.  Clearly, as the fine arts school draws from the entire City of Kamloops, and as parents are required to provide transportation to the school, not all learners have access.  However, there are a few factors that mitigate this issue somewhat.  First, the school is located in a central area of the city, close to public transportation, and major arterial connecting streets, making it convenient if not totally accessible.  It is also close to the local university where many parents attend (or work), and the accompanying affordable rental housing, which accommodates some lower income families.  The school also has no entry screening – it is open to any and all students and requires no special talent and has no extra fees.  While this eases the inequity, it does not eliminate it, and it remains unresolved as such.

Equity for the “aesthetically inclined” learner


While equity is often sought for those marginalized by income and/or ethnic background, it should also be sought for those who do not fit in to other types of dominant cultures.  Many schools in the Kamloops district have a culture that promotes certain non-arts curricular areas, such as social studies or science, and in many cases, athletics.  Competitive sports are a big part of the culture in Kamloops, and a dominant part of the culture of many schools.   Students who have a dominantly aesthetic way of knowing (Eisner, 1985) do not necessarily get their needs met in these schools.  A fine arts school is one way of addressing the needs of these students, who have had inconsistent opportunities in the past.  The same could be said, of course, for those with mathematical/logical ways of knowing, etc..  However, this should be an argument for other schools of choice, such as science, rather than an argument against the existence of a fine arts school.

Practice of the school

All classroom teachers at Beattie School of the Arts have training and/or experience in the elementary classroom, as well as a specialty in at least one of the four fine arts areas (music, drama, visual art or dance). The teachers work and plan in teams (pods) in order to adhere to the integrated fine arts philosophy. In addition to teaching the regular classroom program through all of the arts, each teacher teaches their specialty to other classes in the pod4. Each pod uses thematic units to organize the integrated instruction.  This theme is used in the classroom and in the fine arts studio instruction.  For example, one pod used the theme of “rainforest”.  Learning outcomes for each grade in the pod were selected from the various curricula, and arts experiences were developed that addressed these learning outcomes.  This arts integration happened in the children’s home classrooms as well as during their fine arts “rotations” in the studios.

It should be noted that the development of these pod-wide themes was much easier for younger grades.  Older grades tend to have curricula that become increasingly content-driven and highly grade-specific.  This makes a common theme for a span of 3 upper grades more difficult.  However, the teachers persevered and found themes such as “media” and “peace” to address the specific curricula as well as staying true to the integrated arts philosophy.  

Learning Experiences

Curriculum integrated with arts strategies is a direct method of addressing student learning and achievement.  This has been argued for a number of years by a number of authors (Catterall, 2002; Eisner, 2004; Jensen, 2001; Read, 1958; Uptis, 2003).  It has been implemented as a school improvement project (although rarely described as such) in a number of jurisdictions including Waldorf schools, schools that specialize in multiple intelligence learning and in a growing number of fine arts schools including Beattie.

Specific aesthetic strategies in arts integration are varied and can focus on one or more of the fine arts (visual art, music, drama, dance, literature, and all of the sub-categories within these disciplines), as well as one or more curricular areas.  There are numerous websites and several texts on integrating the arts with other subjects (Burnaford et al., 2001; Cornett & Smithrim, 2001).

  Some examples of arts integration at Beattie include:

1. using creative dance to demonstrate the flow of blood through the circulatory system.  The children dance as the blood cells (actively when full of oxygen, and slowly when depleted of oxygen) and travel through hoops (the valves of the heart) and through various pathways through the body.

2. using clay to create “fossils” using shells, leaves, etc. in a primary science unit on the creation of rocks.

3. using dramatic tableaux in conjunction with letters written and recited by students to demonstrate the effect of the First World War on families.

4. demonstrating the life cycle of oviparous animals through creative movement done to Mussorgsky’s “Ballet of the Unhatched Chicks”.

These activities were developed by teachers, using a variety of resources, and by collaborating and sharing with each other.  Many of the teachers had already done arts integration in their former classrooms, and expressed their pleasure at being in a school where it was the norm rather than unusual.   Finding appropriate activities to do this type of integrated learning is not always easy, especially when these activities need to be both genuine arts experiences as well as being significantly connected with the subject matter to ensure efficacy.  For example, during this year, the teachers found that dance was a genuine and effective means of teaching mathematical concepts such as place value and symmetry, but was far too complex a connection to be used to teach long division (although the teacher and students had fun trying!).  

Process and/or product

Of course, the arts themselves also form a part of the regular curriculum.  There is knowledge, skills, and attitudes to be learned in each of music, dance, drama, and visual art (British Columbia Ministry of Education, 1998).  Much of this learning is about aesthetic knowledge: how to create an arts “product” that has an aesthetic impact (as an artist) and how to become aware of the aesthetic impact of the arts products of others (in response to art).  Both of these learning modes (creating art and responding to art) are aesthetic in function.

Therefore, at Beattie, the arts not only have an instrumental function in the learning for non-arts subjects (as emphasized in the philosophy) – they also have an aesthetic function in the learning of the arts themselves.  However, this distinction is misleading.  If children are participating in an arts process that has an instrumental function (such as demonstrating a science concept), the aesthetic experiences of the children with the arts product generated by the process (as well as the aesthetic experience from the process itself) cannot and should not be ignored.  Therefore, the aesthetic and instrumental functions of the arts in an integrated model are not necessarily mutually exclusive.  It may not be possible (or desirable) to separate process (instrumental function) from product (aesthetic function).      


The question of process versus product is not new to arts education.  Drama educators in the United Kingdom have been debating the drama – theatre dualism for several decades (Coggin, 1956; Dodd & Hickson, 1971).  Theatre, in this debate, is typically defined as staged, scripted plays that the participants (players) may or may not understand.  It can be seen as an arts product.  Drama, on the other hand, is not necessarily staged in a formal sense, and is typically developed out of the players’ own experiences.  It is referred to as arts process.  Much of the debate centres around the question of whether children should perform scripted plays publicly, and if so, whether the script should be developed by the children or a “classic” (Dodd & Hickson, 1971).

It is interesting to note, however, that in the other arts disciplines (visual art, dance, and music), the debate does not appear to be whether to present children’s work publicly – it’s whether to do so in a competitive environment (as in music and dance “festival” competitions, and juried art exhibitions) (Austin, 1988; Kohn, 1987).

At Beattie, the teachers were confronted by the process vs. product dilemma when deciding what (if anything) to do about putting on a “Christmas concert thing”.  There were clearly parental expectations for some kind of presentation, and there had even been interest expressed by members of the public about such a performance.

The teachers solved this dilemma by presenting “Holiday Mosaic” – an evening of shared arts integration experiences done in an open house format.  Students did various types of arts activities in their classrooms, some of which involved parents directly5.  These activities ranged from French-Canadian jigging in the gym to family mural-making in the art studio.  At the end of the evening music was presented in the gym by the band, the choirs, and the parent choir.  Response to this event was generally very good, although a small number of parents expressed a desire for a more traditional performance.

In the spring, there was less pressure for a performance, but the teachers decided to find a way to share the arts processes that were happening at school.  This was done in part to honour the aesthetic value (and function) of these processes.  It was also done to share the work of the children and to communicate the philosophy of the school.  It seemed unreasonable for parents to have sent their child to an “arts school”, and not get to see what their child was doing in the arts.

Therefore, each pod created a separate sharing evening, which consisted of a performance “event”, focussed on the theme of the arts integration for their pod.  Much of the music, dance, art, and drama presented at these events was created by the children.  However, the teachers created the “performance” framework to give these presentations an overall sense of unity.  In so doing, they found themselves striving to create an aesthetic product.  For example, the primary pod teachers created a round performance space and a dramatic means to bring the children into this space as an eagle’s nest for their presentation on birds and eggs.  Their intent was to present the PROCESS of integrated arts in an aesthetic PRODUCT.  This was done consciously, and was purposely left until the last minute to keep the focus of their time with the children on the process, not the product.  After their pod-sharing night, one teacher pointed out that the “product” demonstrated not only the process of the children’s learning through the arts, but the process of the teachers’ learning as well.

Summary


The journey of Beattie Elementary School of the Arts has only just begun.  New staff, students, and parents will join the school in September, 2005, as the school expands to secondary grades.  The focus on arts integration may need to evolve as the school itself evolves.


The last word in this paper should be that of the parents and students.  As stated above, some parents have expressed a desire for a greater focus on performance (including one parent wanting traditional ballet training).  A few families have found that the school has not met their expectations and have returned to their home schools.  However, this is normal for a school of choice – especially a new one.  With a waiting list of 80 students, this does not appear to be a problem.


Other parents have expressed delight and even tears over the success the school has been for their child.  A large number of parents have indicated that their child that once hated school “now likes to come to school”.  A grandparent expressed her joy (through tears) at being able to paint a mural with her 6-year-old granddaughter at the Holiday Mosaic – she had not touched a paintbrush herself since she was a small child.


The final word goes to a Kindergarten child who was disillusioned by the school in September (she came around to love the school eventually).  She thought that she was going to learn how to fly on the trapeze at the Beattie School of the FLYING Arts.

Notes

1. There are philosophical issues about such policies.  One issue is the equity of access for all students regardless of family income.  Another issue is the entry of a democratic public school system into a “market driven” model where decisions may be made based on demand and popularity with special-interest groups rather than for the good of all society. A third issue is the social-economic and racial segregation that can be created in choice-based systems (Ungerleider, 2003).  However, this segregation has not come to pass at Beattie.  The school has a significant number of students with aboriginal heritage, and has a resource room for special needs students.  The school is situated in a mixed socio-economic area with some low-cost housing.  Many of the students that attended the school as a neighbourhood school chose to stay as it changed to an open catchment fine arts school.

2. It should be noted that the multiple intelligences model is not necessarily a generally accepted theory.  However, the notion of learning as an active process for the learner, and the notion that “people learn in different ways” is a key concept in the British Columbia curriculum (British Columbia Ministry of Education, 1998).

3. These skills can be developed in other disciplines besides the arts.  Therefore, they are considered here to be non-aesthetic benefits of the arts.  There are significant philosophical issues with many of these skills (such as the nature of creativity) that are beyond the scope of this paper.

4. There is also a special needs class that operates separately for the “academic” subjects (which are offered in an individualized approach), but where the students are integrated into the arts rotations.  This is genuine integration, as the students do exactly the same work in the arts classes as the rest of the students.

5. One class, however, was noticeably absent.  They (the teacher, the students, and their parents) had decided to accept an invitation to participate as choristers/actors in the performance of a play by the local professional theatre company.  In order to accommodate the late evenings involved, the students “went to school” at the theatre in the afternoons and evenings in a special classroom created backstage, and were allowed to miss “regular” school in the mornings.  In essence, they had a traditional “product” performance (repeated nightly for two weeks!).  However in taking advantage of this opportunity, they also learned about the process of professional theatre (job roles, backstage and onstage routines and etiquette) in a truly meaningful way.  
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Appendix 1

Proposal for Education Choice:

A Kamloops Fine Arts School
May 27, 2002

Introduction

This proposal is a response to the invitation from School District No. 73 for community-initiated educational programs of choice.  The proposal is for a K to 12 fine arts school in Kamloops.

Current B.C. curriculum already prescribes instruction in visual arts, music, dance, and drama at each grade level.  However, a number of schools in Canada have taken initiatives to provide enriched programs of excellence in these subject areas.  In developing the proposal for an arts school in Kamloops, the core working group, made up of parents, educators, and arts professionals, has evaluated existing models in an effort to determine which would work best in our community.  An essential task of the working group has been to solicit and develop support for an arts school through parents groups and within the broader community.  We are very excited about the prospect for education choice in Kamloops, and hope that you will agree to work with us towards the establishment of an arts school for our children.

We, the members of the Kamloops Fine Arts School Working Group, propose that School District No. 73 determine the feasibility of establishing a K to 12 fine arts school in Kamloops with the goal of opening in September, 2003.  The proposed school would offer a strong academic program along with enhanced instruction in dance, drama, music, and visual and literary arts at each level.  Fine arts would be equal to and integrated with the academic curriculum.

This proposal includes three arts school models that serve as foundational guidelines for the establishment of a fine arts school in our own community.

1. Mission Statement

The Kamloops Fine Arts School is a multi-disciplinary K-12 center dedicated to the study, appreciation and exploration of the contemporary and traditional visual & performing arts.

Interested in developing creative and independent thinkers, the Kamloops Fine Arts School’s leaders inspire students’ individual sensibilities and nurture their sense of plurality, diversity, resourcefulness and inquisitiveness.  Fully understanding that students flourish in a creative and disciplined environment, KFAS offers ambitious academic, fine and performing arts programs dedicated to instilling in students a holistic and enthusiastic sense of life long learning.

2. Goals and Objectives

At the Kamloops Fine Arts School students, educators, and parents share a universal belief in the value of a fine arts education, cross-disciplinary study and self-expression.

Our goal at the Kamloops Fine arts School is to provide a foundation for life-long learning; to develop and extend skills for creativity, problem solving and communication; to help students develop academic and artistic skills, self-confidence and become critical thinkers.  Developing a strong community through shared experience, students gain an important sense of self, of accomplishment and an entrepreneurial sensibility.  They are student who will go on to be active members of their community.

Appendix 2
School District #73 (Kamloops/Thompson)

PROPOSED FINE ARTS SCHOOL

INFORMATION PACKAGE

[image: image1.wmf] 


DATES TO NOTE

Parent Information meeting

Tuesday February 3, 2004                     7:00 pm               Henry Grube Centre

Registration Dates

Saturday February 7, 2004              8 a.m. to 1 p.m.     Beattie Elementary School

Monday & Tuesday February 9 & 10.   8:30  a.m. to 2:30 p.m.        Beattie School

PROPOSED FINE ARTS SCHOOL INFORMATION

What is a fine arts school?

A fine arts school will provide students with a well-balanced education by integrating the academics with the fine arts strands: dance, drama, music and the visual arts.

How can the arts be integrated into academics?

The arts can be a powerful tool for teaching concepts in academic subjects. Teachers who have developed ways of integrating the arts into the curriculum can employ the arts to increase understanding in reading, math and the sciences.

Do children have to be artistically gifted to benefit?

No. Students of all abilities, whether artistically gifted or not, will benefit. It’s all about an integrated approach to learning. Students whose learning styles are less compatible with teaching methods based on text, language and logic can benefit from an arts-centred approach that makes use of full-body learning and symbolic communication. In short, the arts can improve a student’s ability to learn because the arts draw on a range of intelligences and approaches.

Will this school cover the whole curriculum?

Yes. The school must adhere to the requirements of the BC Ministry of Education. The ministry curriculum for Fine Arts acknowledges this in the elementary years as follows:

“…learning and instruction often take place in an integrated manner and do not always stay within the boundaries of a particular subject. Learning in the fine arts, in particular, offers great potential for connections among subject areas: the common areas of learning in dance, drama, music and visual arts build on and reinforce one another. These subjects also become richer and more relevant for students when linked to topics and skills in humanities, sciences and applied skills subject areas…”(IRP 042)

Will my child learn special skills in the arts?

Yes. With qualified specialists in each of the arts, and more time to spend on the arts, students will be taught specific skills. However, the intent of the school is not to provide preparation for a career as a professional artist; it is to give every child a well-rounded education with a special focus on the arts.

Does this mean the kids do art subjects all day?

No. The classroom teachers will teach the basic subjects such as reading and math in a formal sense. However, the curriculum requirements for some of the concepts and other subjects will be covered by integrating them into fine arts wherever it is appropriate. 

Will there be a screening process for students to be accepted?

There will not be a screening of students. However, the principal may wish to interview parents to confirm their commitment to the fine arts school model and to outline any necessary expectations that may be required. There could possibly be expectations around attendance of students at out-of-school performances or activities.

Will the teachers be qualified?

Yes. The classes will be taught by fully qualified, certified teachers who also have a fine arts specialty. 

Will my child have his own teacher?

Yes. Classes will be arranged into pods of four, with each class being taught by a teacher who has a specialty in one of the four fine arts areas (music, drama, visual arts or dance). The four teachers in each pod will each be qualified in a different strand of the arts. The classes will be taught by their homeroom teacher and then the students will spend about one hour per week being instructed in each of the four specialty areas by each of the specialty teachers in their pod. In effect, they will have one main teacher and three other teachers. 

The real strength of this model is that each pod of teachers spends time planning their subjects together and many units are covered collectively, usually within the fine arts lesson. For example, the pod may decide to study the salmon cycle as part of their science program. The classroom teacher would likely teach part of the unit as any science unit. The subject could then be further studied and expressed through classes in music (songs of the salmon), drama (life cycle of the salmon), visual arts (salmon art) and dance (return to the river).

Will classes be smaller?

All classes in the school adhere to the required district average just like all classes in the district.

My child loves physical education. Will they have P.E. and school teams?

Yes to both. The P.E. curriculum will be taught and there will be school teams just as there are in other schools. 

What about younger students? Won’t it be confusing to them? 

We recognize kindergarten students are just beginning school and are only there half-time. The kindergarten/Grade one pod will be different in that these grades will be exposed to each of the arts strands by only one or two teachers. There are no allotted amounts of time as there is with the older grades. Teachers in this pod will have a strong background in primary movement and music. They will collaborate on units and themes and share teaching dependent on their own skills and interests. There is, however, a strong emphasis on the arts. 

Where will the school be located?

The school will be located in Beattie Elementary. Beattie has several attributes that cause it to be the desired location. 

Firstly, it has the space. The estimated enrolment in Beattie for September 2004 is 130 students. The building has a capacity for upwards of 400 students so the space is certainly available. 

Experience in other districts that have established fine arts schools is that demand has exceeded their ability to accept all applicants and they all have waiting lists. It is advisable to plan for the possibility that a fine arts school in Kamloops will be as popular as those elsewhere and to plan accordingly. It will be necessary to plan to dedicate the entire building to a fine arts school.   

Another attribute is that Beattie is close to the University College of the Cariboo. This will allow the school an opportunity to collaborate with staff in the Education and Fine Arts faculties. It will also provide a convenient observation and workshop setting for the students in the Faculty of Education. 

Beattie is located close to major transportation routes. The by-pass from Highways 1 and 5, as well as the route along the Summit Connector by-pass from the north shore, will allow all sectors of the city to access the school relatively easily. The city bus service that has recently been expanded to serve UCC students will also be accessible to Beattie students. 

Within Beattie, the condition of the space is very favourable. The existing building is in very good condition and will only require some small modifications to accommodate a fine arts program. The program will require separate rooms for art, music, drama and dance so four rooms will be dedicated for specialty arts programs.

Will transportation be provided?

Transportation will be the responsibility of parents, just as it is for other district programs such as French Immersion and Montessori. Students will be able to ride school buses on existing runs subject to space.

Will there be extra fees for my child to attend?

The school will be funded as all other schools in our district. There will likely be some costs that are common to all elementary schools such as Young Peoples’ Concerts and Primarily Music Series. It is possible there may be some extra incidental material costs due to the nature of the programs. It is difficult to predict what they might be but the school will be guided by the district policy on School Fees.

What will happen to the current Beattie population?

Beattie families will be given a one-time opportunity to enrol in the Fine Arts School. It will be an automatic entry which means they will not be subject to the conditions that will be required of all other families when they go through the registration process. 

What grades will be registered?

The current plan is to register students who will be in kindergarten to grade five as of next September. However, parents of students in grades six and seven are welcome to register their children as an expression of interest. The district will consider them when making a decision on a viable program and, if there are sufficient numbers, may include them in the plans for September, 2004.

Will there be a high school program for these students to move to after Beattie?

Any decisions regarding a high school fine arts school will be made after an examination of the support provided for the elementary fine arts school. Parental interest and support will determine the success of both an elementary and a secondary program.

What is the registration process?

Registrations for all families, other than current Beattie families, will be taken on a “first come, first served” basis. Registration will commence at Beattie School at 8 am Saturday February 7. They will be accepted during school hours until 2:30 pm Tuesday February 10. Parents should complete the attached form and attend, in person, to register. 

What about younger siblings? I don’t want my kids in different schools.

The initial registration is a family registration. That is, younger brothers and sisters will be accepted into the program when they are eligible to attend school without going through the “first come” registration process. This will enable parents to guarantee their children will not be split. All of this depends on numbers and space, of course.

Is the school definitely going ahead?

That will be determined after the registrations have been received. The superintendent and staff will consider the numbers and make a decision whether to recommend the establishment of the school to the school board. The board will make the final decision at a Board meeting. 

What will happen if the Board says yes?

A principal will be appointed early in the spring and a staffing process will be started. Those who have been accepted will be notified, along with those who are on a waiting list. The doors will open on the first day of school in September 2004.   
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Appendix 3

Orientation
For the 2005/2006 School Year

School District #73 (Kamloops/Thompson) opened a K-7 Fine Arts School in Kamloops in September 2004 with an enrolment of approximately 300 students. This school provides a program of choice using the arts as a vehicle to teach the BC curriculum.  In 2005-2006, we will add grade 8; in the following year, we will add grade 9, and in future years, we will become a full K-12 school.

All classroom teachers at the school have training and/or experience in the elementary classroom, as well as a specialty in one of the four fine arts areas (music, drama, visual art or dance). Teachers work and plan in teams (pods) in order to adhere to an integrated fine arts philosophy. In addition to teaching the regular classroom program through all of the arts, each teacher teaches their specialty to other classes in the pod. Performance (sharing) opportunities are a part of the program, although they are not the focus.

The philosophy of the school can be summed up as:

1. Learning AMONG the arts – immersing ourselves in art experiences

2. Learning USING the arts to help our understanding of all subject areas

3. Learning TO DO the arts - developing skills in art, music, drama, and dance

4. Learning INSIDE the arts – finding out what is used to make the arts 

5. Learning ABOUT OTHERS in the arts – historically, culturally, and socially

6. Learning ABOUT OURSELVES in the arts – who we are and how we respond to the arts

7. Learning BEYOND the arts, using our art to make positive changes in the world.

It is a “regular” school with “regular” students learning the “regular” curriculum in a way which uses and emphasizes the arts.  It is not a performance-based school that trains students to become professional artists and performers.  There are no auditions and no artistic skills or “talent” required, only an interest in learning in a different way.

School Organization

· This is a “single-track” school (ie: all classes are “fine arts” classes)

· There are13 classes

· these classes are grouped in 3 pods

· each of these pods has a specialist in art, music, dance, and drama

· we have sports teams, 2 choirs, a drama club, and a band program

· There is a district intermediate development class which makes use of integration, particularly in the arts

· Teachers have training and/or extensive experience as elementary classroom teachers and as specialists in their fine arts discipline.

· There is also a Learning assistance teacher, a Teacher-librarian, a “prep” time teacher for P.E., and a singing Principal
